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ABSTRACT 



This report presents information about Idaho programs and 
services for exceptional students (those with disabilities or gifts and 
talents requiring special educational services) for the 1999-2000 school 
year. First, four major accomplishments of the state department of education 
are listed including activities supported by a federal state improvement 
grant, the monitoring system, training and technical assistance, and 
establishment of alternate assessment and extended achievement standards. 
Results for students with disabilities are reported in terms of 
accomplishments, opportunities for improvement, qualified personnel, 
disproportionality based on race, long-term suspensions and expulsions, and 
post-school outcomes. Next, data on school district programs and services are 
presented including number of special education students served, related 
services, and placement in the least restrictive environment. The last three 
sections concerning students with disabilities address resolution of special 
education disputes, special education funding, and the unmet needs of 
students with disabilities. Information provided for gifted and talented 
students includes identification of two Department of Education 
accomplishments and data on numbers of gif ted/talented students served, the 
services provided, gifted and talented funding, and four unmet needs of 
gifted and talented students. Four appendices provide additional data on 
funding and number of students served by district. (DB) 
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Federal law prohibits discrimination on the basis of race, color, national origin, gender, 
religion, age, disability, political beliefs, sexual orientation, or marital or family status in any 
educational programs or activities receiving federal financial assistance. (Title VI and VH of 
the Civil Rights Act of 1964; Title IX of the Educational Amendments of 1972; Section 504 
of the Rehabilitation Act of 1973; and the Americans with Disabilities Act of 1990.) 

It is the policy of the Idaho State Department of Education not to discriminate in any 
educational programs or activities or in employment practices. 

Inquiries regarding compliance with this nondiscriminatory policy may be directed to State 
Superintendent of Public Instruction, P.O. Box 83720, Boise, ID 83720-0027, (208) 332- 
6800, or to the Director, Office of Civil Rights, Seattle Office, U.S. Department of Education, 
915 Second Avenue, Seattle, WA 98174-1099, (206) 220-7880; fax (206) 220-7887. 
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Introduction 

This report provides information on 1999-2000 school year activities involving exceptional 
students. The term “exceptional students” refers to individuals with disabilities or gifts and 
talents who have unique needs that require specially designed instruction, administrative 
accommodations, or curriculum modifications in order to receive an education appropriate for 
their needs. School district programs for students with disabilities are provided in accordance 
with the federal Individuals with Disabilities Education Act (IDEA) Amendments of 1997, state 
law, and regulations. Gifted and talented programs in Idaho are provided pursuant to Idaho Code 
§33-2001 and §33-2003, enacted in 1991 and amended in 1993. 

The establishment of performance goals in 1998-99 is playing a pivotal role in serving students 
with disabilities. Performance goals provide direction in five key areas: 

■ graduation and dropout rates 

■ participation in and performance on statewide assessments 

■ post-school outcomes 

■ suspension and expulsion rates 

■ the quality of personnel serving students with disabilities 

The Bureau of Special Education recently completed an extensive self-assessment of early 
intervention services and special education services for children and youth with disabilities. This 
assessment was required by the IDEA and was conducted collaboratively by the Bureau of 
Special Education (Part B of the IDEA) and the Infant Toddler Program (Part C of the IDEA) 
from the Department of Health and Welfare. The results of the assessment were submitted 
December 22, 2000, to the U.S. Department of Education’s Office of Special Education 
Programs. 

The assessment included over 70 stakeholders from throughout the state and focused on four 
areas: (1) general supervision, (2) free and appropriate public education in the least restrictive 
environment, (3) parent involvement and (4) secondary transition. As part of the assessment, 
stakeholders made recommendations for improvement in each of these four areas and prioritized 
a list of the top 16 recommendations (see page 21). 

The completion of this assessment marks the first step in the continuous improvement 
monitoring process. Future reports to the legislature will include progress toward implementing 
the 16 recommendations for improving special education in Idaho. 



Note: This report was prepared by the Idaho State Department of Education (SDE), Bureau of 
Special Education, pursuant to Idaho Code §33-1007 and was partially funded by grant number 
H027A980088A pursuant to the Individuals with Disabilities Education Act. 
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A. State Department of Education Accomplishments 
on Behalf of Students with Disabilities 

■ State Improvement Grant: With the support of this five-year (1999-2004) grant from the 
U.S. Department of Education, the State Department of Education was able to launch the 
following activities in support of long-range planning toward systematic change: 

— Special education personnel throughout the state participated in the development of 
student achievement standards. 

— Three schools in Idaho became pilot sites for a Results-Based Model (RBM) of problem 
solving, which features data-driven decision making in order to produce better outcomes 
for all students. 

— In partnership with Idaho Parents Unlimited (IPUL), the State Department of Education 
increased the amount of technical assistance and training offered to parents to help them 
better understand and participate in school reform initiatives. 

— In partnership with Idaho’s MOST (Maximizing Opportunities for Students and 
Teachers), the State Department of Education developed standards for most special 
education and related services certificates. 

— Standards for paraprofessionals serving special needs students were developed. 

— A training clearinghouse Web site (www.clearinghouse.uidaho.edu) was developed by 
the Center on Disabilities and Human Development (CDHD) at the University of Idaho, 
allowing statewide access to scheduled training events sponsored by the State 
Department of Education and other organizations. 

— Over $100,000 in scholarships, assistantships and stipends were made in 93 awards 
through institutions of higher education to persons preparing to serve in special education 
in Idaho. 

— A study on the factors that influence job satisfaction for special education teachers was 
completed. 

■ Monitoring System: As part of the monitoring system initiated in 1998-99, the State 
Department of Education issued a report to each district that specified district wide statistics 
concerning annual graduation and dropout rates, participation in statewide testing, reading 
levels and other critical data. This information, which focuses on student results, is needed to 
promote self-evaluation, strategic planning and continuous improvement. The State 
Department of Education will continue to issue district reports annually. 

■ Training and Technical Assistance: The State Department of Education provided a wide 
range of special education training and technical assistance to general and special education 
teachers and administrators, related services providers, paraprofessionals and parents. 
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Training topics included behavior issues, discipline, inclusion, curriculum adaptations, 
Results-Based Model components, curriculum-based assessment, instructional strategies in 
written expression and reading, progress monitoring, writing Individualized Education 
Programs (IEPs), functional behavioral assessments, rules and regulations, secondary 
transition, assistive technology and study skills. 

■ Alternate Assessment and Extended Achievement Standards: An alternate assessment 
and extended achievement standards were developed by a task force that included State 
Department of Education staff, two consultants, administrators, consulting teachers, parents 
and special education teachers. The alternate assessment is required by the Individuals with 
Disabilities Education Act to ensure the participation of children with disabilities in general 
state and district wide assessment programs. The State Department of Education 
implemented the alternate assessment in the fall of 2000; results will be available in the 
summer of 2001. 
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B. Results for Students with Disabilities 

The Individuals with Disabilities Education Act Amendments of 1997 require the state to 
establish performance goals and indicators for children with disabilities that are consistent, to the 
maximum extent appropriate, with goals and standards established for all other children. Every 
two years, the state must report to the U.S. Department of Education and the public progress in 
meeting these goals. 

In September 1998, a task force of general and special educators and State Department of 
Education personnel selected the following performance goals concerning students with 
disabilities: 

■ increase the graduation rate 

■ decrease the dropout rate 

■ include all students in statewide assessments 

■ improve academic performance 

■ increase the quality of personnel 

■ decrease suspensions and expulsions 

■ improve post-school outcomes 

The State Department of Education reports the results of performance goals and indicators for 
each school district as well as a statewide aggregate. Data from the reports is incorporated into 
the special education monitoring process and is increasingly used at both the state and district 
level to determine priorities, set policies and allocate resources. It should be noted that although 
initial student expectations for post-school outcomes are reported, longitudinal data will not be 
available until 2005. The 1999-2000 statewide report begins on page 6 of this document. 
Highlights from the statewide report are listed below under “Accomplishments” and 
“Opportunities for Improvement.” 

Accomplishments 

■ Graduation rate increased by 4.5 percent. 

■ Dropout rate improved by 1.35 percent. 

■ The number of special education students participating in statewide ITB S/TAP testing 
increased 5.6 percent. (ITBS/TAP refers to the Iowa Test of Basic Skills/Tests of 
Achievement and Proficiency). 

■ Strong participation by special education students in the Idaho Reading Indicator. 

■ The Idaho alternate assessment, aligned with the statewide achievement standards, has been 
fully implemented as the statewide assessment for students who are working on the 
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prerequisite-skills level and are not able to participate in regular statewide assessments due to 
the severe impact of their disability. This provides academic accountability for all special 
education students. 

■ Improvement toward reducing the over-representation of Hispanics and Native American 
students identified with a cognitive impairment. 

■ A greater percentage of Hispanic students are receiving services in the general education 
setting, resulting in a decrease in placements in the more restrictive settings such as resource 
rooms and separate special education schools. 

■ Academic performance by special education students on the UBS/TAP tests increased in 4 
grades and remained unchanged in 3 grades, in spite of test re-norming that raised the bar. 

■ Identification rates for special education are remaining lower than the national average. 

■ Students in Idaho schools are far more likely to be served in less restrictive settings than is 
typical across the nation. 

■ A longitudinal study concerning post-school outcomes has been initiated to track the success 
of former special education students. The study will track the class of 2000 through the class 
of 2004 for 5 years each. Only former special education students who have met regular 
graduation requirements or Individualized Education Program (IEP) graduation requirements 
will be included in this study. 

Opportunities for Improvement 

■ Decrease in the number of special education students reported as participating in the Direct 
Writing and Direct Math Assessments. 

■ Decreased academic performance on the Direct Writing and Direct Math Assessments. 

■ Shortage of special education personnel resulting in an increased number of personnel with 
emergency credentials and 19 unfilled positions. 

■ Increased over-representation of Native American and Hispanic students in special education 
programs. 

■ Over-representation of both Native American and Hispanic students identified as having a 
learning disability. 

■ Over-representation of Hispanic students identified as having a language impairment. 

■ Over-representation of young Hispanic students identified as having a developmental delay. 
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Over-representation of Native American and Hispanic students placed in residential 
programs. 
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1999-2000 Idaho Statewide 
Special Education Data Report 



Table 1 

1999-2000 Idaho Statewide Special Education Data Report 



Performance Indicator 

III iiiijiiii 


1997-1998 
State Avg* 


I 1998,1999 i : 
State Avg. 


Comments 


Graduation Rate 


37.64% 


42.14% 


Improvement of 4.5% 


7 Note \ 

Dropout Rate [ year ) 9.85% 


8.50% 


Improvement of 1 .35%. 


Performance Indicators 


1998-1999 jfi 


lSll: :; :stoteAvg.-ll®:! 


1 (I Coinments | ill ■ 


Participation 

ITBS/TAP 


10,461 


11,043 


241% increase in special education student 
participation in ITBSATAP testing between the 
1997-1998 (4,589 students) and 1999-2000 school 
years. 


Participation 

Direct Writing (DWA) 
Direct Math (DMA) 


4th DWA 1,496 

8th DWA 1,399 

11th DWA 664 

4th DMA 1,508 

8th DMA 1,289 


4th DWA 1,315 

8th DWA 1,286 

11th DWA 629 

4th DMA 1,404 

8th DMA 1,186 


Decreased participation numbers statewide is a 
concern. This may be the result of inaccurate 
coding of test participants who are special 
education students rather than an indication that 
students are excluded. 


Participation 

Idaho Reading Indicator 

(IRI) 




Winter IRI Statewide 

K 956 students = 60% 

1st 1,366 students = 69% 

2nd 1,626 students = 73% 

3rd 1,827 students = 72% 


Some data submitted by districts was curious. 
Improvements are being made to the data 
collection process to ensure more accurate data in 
the future. 


Discipline 

Suspensions/Expulsions 


81 


91 


Based on the increase in the entire special 
education population from 1998-1999 to 1999- 
2000, this is a very small increase of 0.02%. 


Racial Disproportionality 
Identification as a 
Student with a Disability 

(Number of students 
over expected range) 


Hispanics over 257 

Native Am. over 169 


Hispanics over 310 

Native Am. over 192 


Increasing over-representation of both Hispanics 
and Native Americans in special education 
programs is a concern. 


Racial Disproportionality 
Identification of Specific 
Disabilities 

(Number of students 
over expected range) 


Learning Disability: 
Hispanics over 107 

Native Am. over 153 

Cognitive Impairment: 
Hispanics over 130 

Native Am. over 23 

Language Impairment: 
Hispanics over 137 

Developmental Delay: 
Hispanics over 136 


Learning Disability: 
Hispanics over 139 

Native Am. over 158 

Cognitive Impairment: 
Hispanics over 114 

Native Am. over 1 1 

Language Impairment 
Hispanics over 171 

Developmental Delay: 
Hispanics over 147 


Improvement: 

■ The decreasing number of both Hispanics 
and Native Americans identified as students 
with a cognitive impairment. 

Concerns: 

■ The increase in the number of both Hispanics 
and Native Americans identified as students 
with a learning disability. 

■ The increase in the number of Hispanics 
identified as having a language disability. 

■ The increase in the number of young 
Hispanic identified as having a 
developmental delay. 


Racial Disproportionality 


Regular Class: 

Hispanics under 106 


Regular Class: 

Hispanics under 82 


Improvement: 
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Service Location (LRE) 

(Number of students 
over/under expected range) 


Resource Classes: 
Hispanics over 320 

Native Am. over 108 

Separate Classes: 
Hispanics over 31 

Separate SpEd School: 
Hispanics over 9 1 

Residential Programs: 
Hispanic over 2 

Native Am. over 5 


Resource Classes: 

Hispanics over 287 

N ati ve Am. over 136 

Separate Classes: 

Hispanics over 69 

Separate SpEd School: 
Hispanics over 86 

Residential Programs: 
Hispanics over 2 

Native Am. over 7 


■ Greater number of Hispanics receiving 
services in the regular education setting. 

■ Decrease in the number of Hispanics 
educated in resource classrooms. 

■ Decrease in the number of Hispanics placed 
in separate special education schools. 

Concerns: 

■ Increase in the number of Native Americans 
receiving special education services in 
resource classrooms. 

■ Increase in the number of Native Americans 
placed in residential programs. 


Academic Performance 
ITBS/TAP 


3 rd 15 NPR 

4 th 18 

5 th 13 

6 th 16 

7 th 12 

8 th 18 

9 th 10 

10 th 14 

11 th 19 


3 rd 17 NPR 

4 th 19 

5 th 13 

6 th 16 

7 th 13 

8 th 16 

9 th 11 

10 th 14 

11 th 17 


Improvement is noted in 4 grades and an 
additional 3 grades remained unchanged in spite 
of test re-norming that raised the bar. The 
challenge is to narrow the gap between the test 
scores of students with and without disabilities. 
Note: The NPR (national percentile rank) 
compares special education students in Idaho to 
all students nationally. For example, in 1999- 
2000, Idaho third-graders in special education 
programs scored as well as or better than 17 out of 
100 third-graders across the nation on the 
ITBS/TAP. A score of 50 is average. 


Academic Performance 

Direct Writing (DWA) 
Direct Math (DMA) 


4 th DWA 1.9 

8 th DWA 1.8 

1 1 th DWA 2.3 

4 th DMA 2.1 

8 th DMA 1.7 


4 th DWA 1.8 

8 th DWA 1.8 

1 1 th DWA 2.3 

4 th DMA 2.0 

8 th DMA 1.5 


No increases. Two grades remained the same and 
three decreased. The goal is to score “satisfactory” 
with a 3.0. 


Academic Performance 
Idaho Reading Indicator 

(IRI) 




Statewide Fall 2000 
At Near Below 


Statewide Winter 1999 

At Near Below This is a baseline year. 


K 16% 25% 58% 

1 14% 19% 66% 

2 8% 22% 68% 

3 8% 11% 79% 


K 10% 43% 47% 

1 13% 15% 72% 

2 10% 13% 77% 

3 13% 11% 76% 


Percentage of children 
ages 3-21 served by 
special education 


9 . 80 % 


10 . 21 % 


Increase of 0.41% in the number of students 
identified as having a disability. Idaho’s 
identification rate is lower than the national 
average. 


Service Location (LRE) 




More Idaho students are 
served in less restrictive 
settings than is typical 
nationally. 

Idaho 

Regular Class 61.19% 

Resource Rm. 24.27% 

Separate Class 6.72% 

Sep. SpEd Sch. 5.79% 

Residential 0.35% 


National statistics regarding service location for 
1999-2000: 

National 

Regular Class 46.22% 

Resource Rm. 26.71% 

Separate Class 22.42% 

Sep. SpEd Sch. 2.26% 

Residential 0.39% 


Certified Staff 




►57 districts fully certified 
►36 districts have some 
staff with emergency 
credentials 

► 19 unfilled positions 
►FTE of unfilled positions: 
15.65 


There is a national shortage of special education 
personnel. This issue is being researched in Idaho, 
and the outcome is expected to result in policies 
and incentives that will help remove barriers and 
increase the available number of special education 
certificated personnel. 
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Qualified Personnel 

School districts that are unable to fill vacancies with certificated educators must seek approval 
from the State Department of Education to hire candidates who do not meet the state’s standards. 
Candidates who do not meet the standards for special education and related services positions are 
being hired under letters of authorization (LOAs) or as consultant specialists. Compared to 1999- 
99, there was a 27.5 percent increase in the use of individuals hired under LOAs and as 
consultant specialists to fill special education vacancies. While only 12.5 percent of all 
certificated staff employed by Idaho school districts were in special education or related 
assignments in 1999-2000, 61.5 percent of all individuals hired under LOAs and 22.7 percent of 
all consultant specialists served in special education or related assignments. Table 2 summarizes 
special education personnel shortages. 



Table 2 

Special Education Personnel Shortages in 1999-2000 



Position 


Number of Personnel 
Employed with a 
Letter of Authorization 


Number of Personnel 
Employed as Consultant 
Specialists 


Special Education Teacher 


29 


25 


Early Childhood Special Education Teacher 


6 


6 


Speech/Language Pathologist 


3 


7 


School Psychologist 


1 


6 


Director of Special Education 


1 


3 


Consulting Teacher 


0 


1 


TOTAL for Special Education 


40 


48 


TOTAL for Special and General Education 


65 


211 
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The type and number of special education personnel employed by Idaho school districts in 1999- 
2000 are listed in table 3 below. Table 3 shows that school districts rely heavily on support and 
assistance from paraprofessionals. 

Table 3 



Special Education Personnel in Idaho School Districts in 1999-2000 



Position 


Full-Time 

Equivalents 

Employed 


Actual 

Number 

Employed 


Actual 

Number 

Contracted 


Early Childhood Special Education Teachers 


114.64 


136 


0 


Elementary Special Education Teachers 


559.76 


682 


0 


Secondary Special Education Teachers 


451.87 


671 


0 


Total Special Education Teachers 


1126.27 


*1489 


0 


Speech/Language Therapists 


182.28 


205 


24 


School Psychologists 


115.13 


131 


7 


Psychological Examiners 


6.01 


10 


4 


Special Education Administrators 
(Directors, Supervisors and Coordinators) 


51.42 


63 


0 


Occupational Therapists 


10.88 


15 


58 


Physical Therapists 


2.3 


4 


47 


School Social Workers 


58.90 


69 


3 


Rehabilitation Counselors* ** 


9 


9 


0 


Audiologists 


4.8 


7 


4 


Total Certificated Personnel 


1566.99 


2002 


147 


Instructional Assistants 


1777.52 


2288 


0 


Related Services Assistants 


58.73 


78 


0 


Interpreters 


46.97 


58 


0 


Certificated and Noncertificated Personnel 


3450.21 


4426 


147 



* Unduplicated total — some teachers work with students from more than one age level. 

** Refers to the number of counselors employed by the Division of Vocational Rehabilitation (DVR) who are 
assigned full time to schools. The DVR also employs 48 counselors statewide who serve adults and students. 



Serving Exceptional Children: A Report to the Idaho Legislature, January 200 1 

Part I: Students with Disabilities 

Disproportionality Based on Race 

Federal law prohibits discrimination based on race. Fair treatment includes the use of valid and 
unbiased procedures to determine eligibility for special education and placement in the least 
restrictive environment. Disproportionality figures are an indication of whether these procedures 
are being carried out in an unbiased manner. 

Idaho has chosen to use the “equity formula,” or E-formula, established by the Ninth U.S. Circuit 
Court of Appeals, to determine if significant disproportionality based on race exists in special 
education. The E-formula is based on the overall ethnic composition of the state and allows for a 
standard error of measurement that results in an expected range. Data for 1999-2000 indicates 
that both Hispanic and Native American students in Idaho continued to be identified for special 
education services at a higher-than-expected rate. Table 1 beginning on page 6 lists, among other 
things, three areas of “Racial Disproportionality” and the degree of over- or under-identification 
based on the E-formula. 

The chart below compares the percentage of students identified for special education services by 
race for the past two years. 



Fig. 1 . Percentage of All Students of Same Race Identified 
for Special Education Services 




■ 1998-1999 



HI 999-2000 
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Long-Term Suspensions and Expulsions 

During the 1999-2000 school year, the number of special education students suspended more 
than ten school days, or expelled, increased from 81 to 91. This is a very small increase of 0.02 
percent. Very few special education students (0.33 percent) were expelled or suspended more 
than ten days. This reflects the fact that several districts have implemented improved policies and 
procedures to better meet students needs. By offering more educational options, districts are 
allowing at-risk students to continue their education in more restrictive settings rather than being 
suspended/expelled. However, there is a concern that, of the 9 1 special education students 
expelled or suspended more than ten days, six districts that serve only 1 1.3 percent of the special 
education students in the state, contributed 39.6 percent of the number of students excluded from 
school. Under the Individuals with Disabilities Education Act (IDEA) Amendments of 1997, 
these districts are required to file a plan of improvement. Of the districts reported last year with 
significantly high numbers of suspensions or expulsions, three out of four have met their legal 
obligation and corrected practices leading to deficiencies. 

A comparison of special education and general education suspension and expulsion rates is being 
hampered by separate and different reporting systems. Different collection requirements in the 
IDEA and the Safe and Drug Free Schools Act contribute significantly to this problem. Efforts 
are underway to unify, or modify, the manner in which data is collected to allow for meaningful 
comparisons. 

Post-School Outcomes 

The State Department of Education uses an independent contractor to collect post-school 
outcome data by means of a survey. The purpose of the survey is to determine the level of post- 
school success experienced by former students with disabilities. Specifically, this project tracks, 
for five years, former students with disabilities who have completed regular graduation 
requirements or Individualized Education Program (IEP) graduation requirements. Individuals 
receive a letter from the State Department of Education annually, accompanied by a short survey 
at the end of the first, third and fifth years. Table 4 lists responses to the initial survey from the 
class of 2000. 
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Table 4 

Post-School Outcomes for Graduates with Disabilities 





Graduates from the Class of 2000 

(first-year survey*) 


Expects to be working full time 


34.8% 


Expects to be working part time 


13.7% 


Plans to attend four-year college 


17.8% 


Plans to attend two-year college 


17.5% 


Plans to attend vocational or technical school 


21.9% 


Plans to join the military 


6.9% 


Reports positive learning experience in high 
school 


80.9% 


Believes he or she is prepared for the transition to 
college or the workplace at an average or better 
than average level. 


88.4% 



* 9.8% of students gave no response 



C. School District Programs and Services 
for Students with Disabilities 



Special Education Students Served 



Fig. 2. Percentage of Public School 
Students Served in Special Education 



12 % 



11.1% 11.3% 



Special education services were provided to 
students who met established eligibility criteria 
for one or more of 14 categories of disabilities. In 
1999-2000 public schools served 28,828 special 
education students, an increase of 1,559 students 
since the prior year. Approximately 11.3 percent 
of all public school students in Idaho were served 
in special education programs. 



While the total number of students served in 
special education has increased by nearly 23.5 
percent since 1994-95, certain disability 
categories show much larger increases; many of 
these categories pertain to more severe 
disabilities, including autism (up 133 percent over 
1995-96), emotional disturbance (up 34 percent), 
traumatic brain injury (up 31 percent) and visual 

impairment (up 56 percent). Finally, there is a nationwide rise in the number of students with 
attention deficit disorder (ADD); many of these students are served under the “other health 
impairment” category, which has increased 83 percent since 1995-96. Table 6 on page 14 




1995-96 1996-97 1997-98 1998-99 1999-00 

Note: The percentage of Idaho public school students 
served in special education has steadily increased 
over the past several years. 
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provides information on the number of students served by school districts and agencies in each 
disability category over the last five years. 



Table 5 

Agencies Serving Special Education Students in 1999-2000 



Agency 


Number of Students 


Idaho Public Schools 


28,828 


Idaho School for the Deaf and the Blind 


91 


Department of Juvenile Corrections 


57 


Department of Correction 


41 

(all incarcerated in adult prisons) 


Federally Funded Head Start Programs 


51 

(all four-year-olds) 


Total 


29,068 



\ 
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Related Services 

In 1999-2000, districts provided an assortment of related services to special education students. 
Regulations under the Individuals with Disabilities Education Act define related services as 
follows: 

Transportation and such developmental, corrective, and other supportive services as 
are required to assist a child with a disability to benefit from special education, and 
includes speech pathology and audiology, psychological services, physical and 
occupational therapy, recreation, early identification and assessment of disabilities in 
children, counseling services, and medical services for diagnostic or evaluation 
purposes. The term also includes school health services, social work services, and 
parent counseling and training. 

The related services in highest demand were speech/language therapy services, followed by 
occupational therapy, physical therapy, psychological services, hearing services, school social 
work services and vision services. 



Table 6 

Number of Special Education Students Served in Each Disability Category 





1995-96 


1996-97 


1997-98 


1998-99 


1999-00 


Autism 


126 


159 


183 


229 


293 


Deafness 


112 


111 


116 


105 


106 


Deaf-Blindness 


10 


9 


13 


16 


15 


Developmental Delay* 


1,908 


2,021 


2,351 


2,730 


3,208 


Emotional Disturbance 


564 


600 


631 


664 


753 


Hearing Impairment 


234 


217 


222 


218 


211 


Mental Retardation* 


2,868 


2,886 


2,723 


2,426 


2,133 


Multiple Disability 


426 


488 


494 


511 


526 


Other Health Impairment 


631 


717 


835 


970 


1,155 


Orthopedic Impairment 


161 


157 


151 


162 


147 


Specific Learning Disability 


12,270 


13,106 


13,634 


14,216 


14,949 


Speech/Language Impairment 


4,323 


4,486 


4,601 


4,955 


5,256 


Traumatic Brain Injury 


122 


158 


149 


146 


160 


Visual Impairment 


100 


108 


120 


121 


156 


Total 


23,855 


25,223 


26,223 


27,469 


29,068 



*Prior to the 1998-99 school year, the developmental delay category included only children 3-5 years of age. Beginning in 1998- 
99, the developmental delay category applied to children 3-9 years of age. It is likely that some students previously identified 
under the mental retardation category are now being identified under the developmental delay category. 
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Placement in the Least Restrictive Environment 

Federal law and regulations require that students with disabilities be educated in learning 
environments with their peers who do not have disabilities unless their needs cannot be met in 
those settings. Educational settings may include general education classrooms with 
supplementary assistance, special education resource rooms, separate classrooms, separate 
schools and facilities, or residential or homebound settings. Determination of the appropriate 
educational placement is made for each special education student by a team of individuals. 
Participants on the team include school personnel, parents, the student (when appropriate) and 
other agency representatives when collaborative service planning is indicated. The chart below 
shows the percentage of students who received services in the various settings during 1999-2000. 



Fig. 3. State and National Comparison of 
Educational Placement of Students with Disabilities 




General Classroom Resource Room Separate Classroom Separate School Residential or 
1 .25-3.5 hrs. per day 3.5 - 6 hrs. per day Homebound 



H Nation □ Idaho 



* State total is less than 100% because of services provided to Private School and Home Schooled students with 
disabilities. 
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D. Resolving Special Education Disputes 

Idaho continued to meet its obligation to resolve disputes regarding special education in 1999- 
2000. During this time requests for due process hearings declined 24 percent, and the number of 
hearings actually held declined 50 percent. During this same period, the number of mediations 
increased 180 percent. Mediation is less adversarial and less costly than a due process hearing 
and typically results in a written agreement. Formal complaints to the State Department of 
Education increased 57 percent. 



Table 7 

Number of Special Education Disputes 





1996-97 


1997-98 


1998-99 


1999-00 


Requests for a Due Process Hearing 


7 


7 


17 


13 


Hearings held 


1 


1 


8 


4 


Request for hearing withdrawn, 
dismissed by hearing officer 
or resolved through mediation 


6 


6 


9 


9 


Mediations Conducted 


7 


14 


5 


14 


Mediations resulting in written agreement 


4 


12 


5 


11 


Formal Complaints Resolved by SDE 


5 


5 


14 


22 
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E. Special Education Funding 

Idaho school districts expended $123,038,127 for special education services during 1999-2000. 
Approximately 73 percent of that amount came from state sources, 12 percent from local 
sources, and 1 5 percent from federal sources 



State and Local Special Education Funds 



State and local fund expenditures for 1998-99 
totaled $104,128,120. Expenditures over the past 
several years have increased steadily, as figure 4 
indicates. 

Based on the special education funding formula, 
state funds disbursed to Idaho school districts 
during 1999-2000 are estimated at $67,627,151. 
This total includes the state share of staff 
allocation and unit funding, which equaled 
approximately $62,750,975, and the state portion 
of equalization, which is estimated at $4,905,772. 
It also includes $198,949 in district-to-agency 
contract funding, $635,705 in special education 
tuition equivalency funds, and an emotional 
disabilities allotment of $380,064. Local property 
taxes available for special education programs 
approximated $14,717,316 in 1999-2000. 
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Fig. 4. State and Local Fund 
Expenditures for Special Education 




The funding formula for special education is defined in Idaho Code and Administrative Rules of 
the State Board of Education. Appendix A beginning on page 29 reports special education 
revenue and expenditures from state and local sources for each school district for 1999-2000. 
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Federal Special Education Funds 

The purpose of the Individuals with Disabilities 
Education Act (IDEA) is to ensure a free, 
appropriate, public education for all school-age 
children with disabilities. Two separate federal 
grants are authorized under Title VI-B of the IDEA: 
the School Age grant for children ages 3-21 and the 
Preschool grant for children ages 3-5. All states 
receive Title VI-B grants based on a federal formula. 
Table 8 on the bottom of the page lists the amount of 
Title VI-B grants to Idaho, the portion districts 
received (flow-through), and the portion available for 
state use. 

The 1999-2000 School Age grant increased 
$2,663,340 over the previous year’s grant, due 
primarily to a significant increase in the 
congressional appropriation for special education. 
Appendix B beginning on page 35 details each 
school district’s flow-through award for 1999-2000 
School Age and Preschool Title VI-B grants. 



Fig 5. School-Age Fecterd 
Flcw-T hrousfi Allocations to Districts 




96 97 98 99 00 

Note: The federal commitment to funding 
special education has increased steadily over 
the years, with an increase in funding for 1 999- 
2000 of 1 1 percent compared to the previous 
year. 



Most school districts use the majority of flow-through funds for special education staff salaries 
and benefits and related services contracts. Districts may also use flow-through funds for 
supplies, materials and training. The state is allowed to use a maximum of 5 percent of each 
grant to support administrative activities, including grant administration, monitoring, complaint 
investigations and due process hearing management. After paying administrative and flow- 
through costs, the state may use any remaining portion of the Title VI-B grants for other direct 
and support services to students with disabilities. In Idaho, the majority of these funds are 
allocated to statewide training and support to school districts. A smaller amount is used to 
respond to emergency funding requests from school districts. 



Table 8 



Federal Grants for Special Education in 1999-2000 





Grant Amount 


District Use 
(flow-through) 


State Use 


School Age Grant 


$19,052,135 


$16,309,723 
(86 percent of grant) 


$2,742,412 


Preschool Grant 


$2,150,606 


$2,150,606 
(100 percent of grant) 


0 


Total 


$21,202,741 


$18,460,329 


$2,742,412 
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Medicaid Funds 

Both the number of school districts billing Medicaid and the amount of reimbursements paid to 
school districts are increasing steadily. The amount of Medicaid reimbursements to Idaho school 
districts during the first nine months of 2000 has increased 27 percent compared to all of 1999. 



Table 9 

Medicaid Reimbursement to Idaho School Districts Per Calendar Year 





1998 


1999 


2000 


Medicaid Reimbursement 
to School Districts 


$364,925 


$916,281 


$1,167,489 
(January - September) 


Number of Districts 
Actively Billing Medicaid 


6 


15 


46 

(January - September) 
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F. Unmet Needs of Students with Disabilities 

Funding for Least Restrictive Environment Training and Personnel 

According to federal laws and regulations, students with disabilities must be educated in the least 
restrictive environment possible. Case law continues to make it clear that the least restrictive 
environment, in most situations, is the general education classroom. Further, parents are often 
strong advocates of placing their child in the general education classroom. In 1999-2000, 61.6 
percent of students with disabilities in Idaho spent most of the school day in the general 
education classroom. However, general education teachers often feel ill-prepared or that they 
lack the time to deal with the special needs of students with disabilities. 

In each of the 1997, 1998, 1999 and 2000 sessions, the legislature appropriated $1 million to 
help school districts meet the needs of students with disabilities in the general education 
classroom. Specifically, the legislature’s intent was to provided money for the following: 

■ training general education teachers to meet the needs of students with disabilities who are 
included in their classrooms 

■ hiring and training paraprofessionals to assist general education teachers in meeting the needs 
of students with disabilities 

■ employing substitute teachers to allow general education teachers time to attend meetings, 
contact parents, and collaborate with special education staff 

In 1999-2000 alone, money appropriated by the legislature for personnel and training related to 
the issue of least restrictive environment (LRE) enabled school districts to (1) train 1,237 general 
education teachers in 14 areas, mainly behavior management, instructional strategies, and 
inclusion strategies; (2) employ 145 paraprofessionals; (3) train 759 paraprofessionals; and (4) 
pay for 2,049 substitute teacher days. Appendix C beginning on page 39 summarizes LRE 
training and personnel expenditures by district. 

Continued funding is needed to help school districts assist students with disabilities in the 
general education classroom. 

Funding Related to Students with Emotional Disturbance 

Idaho continues to under identify and under serve students with emotional disabilities. Only 0.31 
percent (753 students) of 245,226 public school students were on an individualized education 
program for emotional disturbance in 1999-2000. In contrast, the national average for identifying 
students with emotional disturbance is a conservative 0.74 percent of the public school 
population. If the national rate were applied, Idaho would be serving 1,812 students under the 
category of emotionally disturbed. 

The State Department of Education has joined with the Department of Health and Welfare, the 
Department of Juvenile Corrections, the Governor’s office, and others to develop a plan to better 
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address the needs of this underserved population of children. In the fall of 1999, three pilot sites 
located in Bonneville County, Canyon County and Bonner County were jointly funded by these 
agencies to demonstrate models for meeting the needs of emotionally disturbed students. In 
addition, an ad hoc committee of the State Special Education Advisory Panel has made the 
following recommendations to the State Department of Education regarding the unmet needs of 
students with emotional disabilities: 

■ Seek an additional $1 million for the 2001-02 school year from the legislature to implement a 
research-based intervention approach to prevent antisocial behaviors in Idaho school 
students. 

■ Create a state-level fund to support high-cost educational services to emotionally disturbed 
students when districts cannot financially provide these services. 

Results of the Office of Special Education Programs (OSEP) Self-Assessment Project 

In April of 2000, OSEP informed the Bureau of Special Education and the Department of Health 
and Welfare that it would review Idaho’s special education programs, including early 
intervention programs. OSEP’s review process required that the state conduct a self-assessment 
of its special education programs. This assessment was conducted jointly by the Bureau of 
Special Education and the Infant Toddler Program from the Department of Health and Welfare. 
The assessment focused on four areas: (1) general supervision, (2) parent involvement, (3) free 
appropriate public education in the least restrictive environment and (4) secondary transition. A 
steering committee consisting of stakeholders, including parents, from throughout the state 
participated in the assessment. After a review of critical data from all agencies that work with 
students with disabilities, the committee prioritized the following 16 recommendations from a 
list of 40: 

1 . Remove and/or reduce barriers that keep parents, youth and staff from participating in 
special education services. 

2. Create a task force to study Hispanic and Native American language and cultural 
factors in assessments and evaluation, create a guidance document and provide 
appropriate training. 

3. Align fiscal resources to address individual needs of students, including state 
appropriations and district allocations. 

4. Develop the systemic capacity to provide ongoing training and ongoing support to all 
special education stakeholders about adaptations, modifications, accommodations and 
supplementary aids and services to ensure appropriate implementation of Individualized 
Education Programs (TEPs). 

5. Explore opportunities to retain and recruit special education and related service 
personnel. 
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6. Continue to address positive behavioral supports, emphasizing identified needs of 
teachers and administrators, regarding social skills and functional behavioral 
assessment, and subsequent behavioral plans for students, 

7. Develop and implement standards for defining positive and effective parent, youth and 
staff involvement in special education services, policy development and accountability. 

8. Continue to provide training opportunities and placement options in the least restrictive 
environment for students with autism, emotional disturbances and multiple disabilities 
and for preschoolers with disabilities. 

9. Identify methods and develop training that will increase meaningful participation by 
students in their transition planning and the process of moving into adult environments. 

10. Increase options for community-based or residential placements and ensure necessary 
funding resources. 

11. Develop a process to collect data on the dispute resolution system that will assist in 
identifying systemic issues and facilitate dissemination of collected information to the 
field to effect systems change. 

12. Continue to increase interagency linkages and to develop collaboration across the state, 
local communities, agencies and families. 

13. Establish a cross-agency collaborative work group to ensure a free appropriate public 
education for incarcerated youth and those in detention centers. 

14. Resolve barriers to accessing formal due process procedures provided by the 
Individuals with Disabilities Education Act. 

15. Evaluate and assess the delivery system models, such as the Results-Based Model, to 
better prepare youth for later life. 

16. Complete the development and implementation of the student exit and follow-up 
surveys to obtain post-school outcome data that can be used to evaluate secondary 
transition programs and services. 

Plans are being made to address each of the above recommendations. Future legislative reports 
will include progress regarding each of these recommendations. 
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A. State Department of Education Accomplishments 
on Behalf of Gifted and Talented Students 

■ Gifted and Talented Rules: In 1999-2000 the State Department of Education drafted rules 
for the gifted and talented (G/T) program. The purpose of the proposed rules is to increase 
uniformity and provide direction for gifted and talented programs statewide as required by 
Idaho Code §33-2003. The State Board of Education has approved the rules, and they will be 
addressed by the legislature during the 2001 session. 

■ Training and Technical Assistance: The State Department of Education provided training 
and technical assistance to school personnel to help districts meet Idaho’s G/T mandate. This 
included teaching eight workshops on such topics as curriculum differentiation, making 
presentations, evaluating district programs and helping districts develop and implement new 
programs. 



B. School District Programs and Services 
For Gifted and Talented Students 

Gifted and Talented Students Served 

Idaho’s G/T mandate requires school districts to identify and serve gifted and talented students 
ages 5 though 18 who qualify in one or more of the following talent areas: intellectual, specific 
academic, leadership, creativity and visual/performing arts. Each year on December 1, school 
districts report the number of students who qualify for and receive services in gifted and talented 
programs. During the 1999-2000 school year, 9,151 Idaho students, or 3.8 percent of all students, 
were identified as gifted and/or talented. Appendix D beginning on page 43 lists the number of 
gifted and talented students identified and served by each school district. 

Gifted and Talented Education Services 

■ During the 1999-2000 school year, 92 districts (four more than the previous year) identified 
and served gifted and talented students on their annual Child Count. 

■ The number of gifted and talented students from ages 7 to 1 1 and 14 to 17 who were 
identified and served increased as indicated in table 10 on page 25. The number of students 
identified as gifted and talented ages 12 and 13 remained the same. 
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Table 10: Increase by Age 
in G/T Students Identified and Served 


7 years old 


4% increase 


8 years old 


12% increase 


9 years old 


11% increase 


10 years old 


13% increase 


1 1 years old 


15% increase 


14 years old 


10% increase 


15 years old 


12% increase 


16 years old 


33% increase 


17 years old 


8% increase 



Twenty-two districts (three more than the previous school year) identified and served gifted and 
talented students in all five talent areas. The number of districts identifying and serving gifted 
and talented students in the five talent areas increased, as indicated in table 1 1 below: 



Table 1 1 : Increase in Districts 
Identifying and Serving G/T Students 
in Each Talent Area 


Visual/Performing Arts 


20% increase 


Specific Academic 


11% increase 


Intellectual 


9% increase 


Leadership 


8% increase 


Creativity 


6% increase 



C. Gifted and Talented Funding 

During 1999-2000, school districts received no federal funding for gifted and talented programs. 
The only dedicated source of state funding that districts received was from the Gifted and 
Talented (G/T) Training Grant, which totaled $500,000. Districts used the grant to train 5,070 
G/T facilitators, general education teachers and parents. Activities included on-site workshops, 
conferences, courses and presentations. 

The main source for funding gifted and talented programs in 1999-2000 came from each 
district’s Maintenance and Operations budget. Programming and teacher salaries in gifted and 
talented programs typically made up the bulk of the expenditures from the Maintenance and 
Operations budget. 

State and local expenditures for gifted and talented programs for all school districts totaled 
$5,283,486 in 1999-2000. Appendix D lists the number of gifted and talented students served 
and program expenditures by district. As indicated in Appendix D, many small rural districts did 
not allocate money for gifted and talented programs or staff. 
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D. Unmet Needs of Gifted and Talented Students 

During the 1998, 1999 and 2000 sessions, the legislature allocated $500,000 of state general 
funds for training to better meet the needs of gifted and talented students. To continue this 
training, the same appropriation is being requested for the 2001 public school budget. The need 
for training general education teachers is particularly great because (1) gifted and talented 
students spend the majority of their time in the general classroom and (2) many small school 
districts cannot afford to fund G/T positions. In addition to funding for continued training, the 
following unmet needs exist: 

■ F unding for G/T Facilitators in Rural Districts: Rural school districts are feu - less likely to 
identify and serve gifted and talented students and to hire G/T facilitators than larger 
districts. Approximately half of Idaho school districts have enrollments of less than 1,000 
students, and these districts account for 20 of the 21 districts that reported serving no G/T 
students on December 1, 1999. Money is needed to hire G/T facilitators in these districts. 

■ Identifying and Serving G/T High School Students: High school students continue to be 
underrepresented in gifted and talented programs in Idaho. In 1999-2000, only 30 percent of 
the school districts identified and served gifted and talented students at the high school level. 
However, ongoing training and technical support related to starting and improving gifted and 
talented high school programs appear to be having some success. The 1999 Child Count data 
revealed that the percentage of gifted and talented high school students being identified and 
served increased 16 percent compared to the previous year. 

■ Identifying and Serving Primary-Age Students: Historically, primary-age students (K-l) 
are underrepresented in gifted and talented programs. The State Department of Education has 
formed a task force to develop strategies to better identify and serve this age group. The task 
force is currently writing a booklet of recommendations that will be distributed to school 
districts statewide. 

■ Identifying and Serving Hispanic Students: Although the number of Hispanic students 
participating in gifted and talented programs increased 38 percent in 1999-2000, these 
students continue to be underrepresented in gifted and talented programs. While Hispanic 
students make up 10 percent of the student population in Idaho, they account for only 2 
percent of the gifted population. To improve this situation, the State Department of 
Education is developing culturally sensitive and language-appropriate assessment tools for 
identifying gifted and talented Hispanic students. 
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Appendix A 

1 999-2000 State and Local Special Education Funding by District 

The table in this appendix reports special education revenue and expenditure information for 
each school district for 1999-2000. The contents of columns A-H of the table that follows 
describes the following: ' 

Column A 

Column A includes state entitlement and base support funds pro-rated in accordance with the 
proportion of units generated by special education. 

Exceptional child support units are computed with a divisor of 14.5. An exceptional child 
support unit provides districts with the same amount of funding as a regular education unit, 
but it generally takes fewer students to generate a special education unit. However, in small 
districts, the general education secondary divisor, which is less than 14.5, was used to 
calculate secondary special education funding in Appendix A. State rules specify that 6 
percent of elementary students and 5.5 percent of secondary students generate unit funding at 
the exceptional child divisor. Unit funding calculations for preschool children with 
disabilities are based on the amount of service received by these students. The total funds 
allocated through unit funding mechanism are referred to as a district’s entitlement. 

Pursuant to Idaho Code §33-1002, staff allocation funding is available to support all school 
district programs. This funding is based on the total number of support units generated by a 
school district in regular education, special education, and alternative school programs. For 
each support unit, districts qualify for reimbursement for 1.1 teachers, .075 administrators, 
and .375 classified staff. This reimbursement is subject to a statewide salary index that 
recognizes education and experience. The total dollars allocated to a district for staff 
allocation funding is referred to as base support. Basic benefits (unemployment, social 
security, and retirement) are also paid by the state. 

Column B 

Column B includes special distributions for contracts with private agencies, special education 
tuition equivalency funding, and funding for students with emotional disturbance. 

School districts may claim reimbursement for a portion of the costs of approved contracts 
with private agencies that meet state standards. The disbursement of contract funds provides 
the same level of state support for contracted students as for students served in public school 
programs. 

Districts that provide special education for students whose parents reside in other school 
districts may claim reimbursement for local tuition-equivalency allowances and also receive 
the exceptional child divisor for all such students. Additional funds are provided under an 
excess cost factor to assist these districts in meeting the needs of these high-cost students. 
This excess cost factor was $2,400 per eligible student in the 1999-2000 school year. 
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Districts that identify and serve high numbers of students with emotional disabilities receive 
additional state support to offset these costs. 

Column C 

This column identifies the type(s) of special distributions that are included in Column B. 

Column D 

Column D identifies state general funds that currently provide .001 of a district’s adjusted 
market value as a property tax relief measure. The equalization portion of the foundation 
program consists primarily of local funds (see Column F) but includes state funds that 
replace local property taxes. 

Column £ 

Column E is the sum of columns A, B and D. 

Column F 

Column F estimates the local property taxes, which would have been available for special 
education programs, by multiplying the district’s adjusted market value by .003. The 
foundation program equalizes disparities in local wealth based on .004 of each district’s 
adjusted market value. Property taxes comprise .003 of this amount; the other .001 is 
comprised of state general funds that are allocated as a property tax relief measure (see 
Column D). 

Column G 

This column is the sum of Columns E and F. 

Column H 

Column H shows the amount of state and local funds expended to provide special education 
and related services as reported by each school district via the Idaho Financial Accounting 
and Reporting Management System (IF ARMS). The figures in Column D show the most 
accurate data available at the time this report was printed and do not reflect corrections made 
after mid-January 2001 . It is important to note that each school district’s board of trustees has 
the responsibility for setting budget and expenditure levels for special education programs. 
These levels may be higher or lower than the funds available from state and local sources. 
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Appendix A: 1999-2000 State and Local Special Education Funding by District 



Dist 

# 


District Name 


Pro-rata 
Share of 
State Support 
+ Benefits 
(Based on 
Special 
Education 
Units) 


Special 

Distributions 


Type of 
Special 
Distribution* 


Pro-rata 
Share of 
Property Tax 
Replacement 
Funds 


Pro-rata 
Share of 
State Funds 
(Col. A+ B + 
D) 


Pro-rata 
Share of 
Local Funds 
(Equalization) 


Pro-rata 
Share of 
State + Local 
Funds Based 
on Special 
Education 
Units 

(Col. E + F) 


Total Special 
Education 
Expenditures 
Reported in 
IFARMS 






A 


B 


C 


D 


E 


F 


G 


H 


1 


Boise 


$5,326,826 


$155,064 


E,T 


$862,134 


$6,344,024 


$2,586,401 


$8,930,425 


$15,947,350 


2 


Meridian 


5,826,587 


190,447 


C.E.T 


358,383 


6,375,417 


1,075,149 


7,450,566 


9,052,347 


3 


Kuna 


798,260 


39,266 


C,T 


32,412 


869,938 


97,236 


967,174 


974,671 


11 


Meadows Valley 


54,615 


0 




7,364 


61 ,979 


22,091 


84,070 


116,823 


13 


Council 


109,419 


0 




5,929 


115,348 


17,786 


133,134 


203,410 


21 


Marsh Valley 


441,334 


0 




19,403 


460,737 


58,209 


518,946 


506,235 


25 


Pocatello 


3,779,956 


22,480 


C,T 


169,035 


3,971,471 


507,104 


4,478,575 


4,978,442 


33 


Bear Lake County 


502,217 


0 




21,891 


524,108 


65,673 


589,781 


480,056 


41 


St. Maries 


295,636 


0 


C,E,T 


27,775 


323,411 


83,324 


406,735 


532,527 


44 


Piummer/Worley 


85,016 


0 




24,213 


109,229 


72,638 


181,867 


265,469 


52 


Snake River 


655,839 


0 




18,333 


674,172 


54,999 


729,171 


701,842 


55 


Blackfoot 


1 ,295,871 


39,482 


C,T 


36,350 


1,371,703 


109,049 


1 ,480,752 


1,718,325 


58 


Aberdeen 


253,494 


0 




13,623 


267,117 


40,869 


307,986 


271,268 


59 


Firth 


305,437 


0 




9,276 


314,713 


27,828 


342,541 


310,304 


60 


Shelley 


636,153 


840 


E 


16,931 


653,924 


50,794 


704,718 


892,342 


61 


Blaine County 


147,410 


0 




375,032 


522,442 


1,125,097 


1 ,647,539 


2,538,239 


71 


Garden Valley 


73,281 


0 




8,727 


82,008 


26,180 


108,188 


104,902 


72 


Basin 


110,119 


4,080 


E 


8,947 


123,146 


26,842 


149,988 


122,912 


73 


Horseshoe Bend 


77,443 


9,687 


E.T 


4,860 


91,990 


14,580 


106,570 


99,767 


83 


West Bonner 


230,595 


0 




71 ,862 


302,457 


215,587 


518,044 


644,018 


84 


Lake Pend Oreille 


706,459 


0 




151,832 


858,291 


455,497 


1,313,788 


1,715,394 


91 


Idaho Falls 


2,972,517 


20,436 


T 


148,421 


3,141,374 


445,262 


3,586,636 


5,047,860 


92 


Swan Valley 


8,133 


0 




3,745 


1 1 ,878 


11,235 


23,113 


12,420 


93 


Bonneville 


2,126,499 


79,559 


C,E 


68,034 


2,274,092 


204,103 


2,478,195 


3,042,957 


101 


Boundary County 


388,794 


0 




43,122 


431,916 


129,367 


561 ,283 


658,727 


111 


Butte County 


215,590 


0 




9,186 


224,776 


27,558 


252,334 


. 241,655 


121 


Camas County 


41 ,263 


0 




4,600 


45,863 


13,800 


59,663 


36,320 


131 


Nampa 


2,803,458 


146,040 


E,T 


166,697 


3,116,195 


500,092 


3,616,287 


4,373,548 


132 


Caldwell 


1 ,822,787 


34,889 


C,E,T 


74,643 


1,932,319 


223,929 


2,156,248 


1,906,304 


133 


Wilder 


150,363 


1,464 


E 


8,395 


160,222 


25,185 


185,407 


210,239 


134 


Middleton 


568,213 


24,350 


C,E 


21,346 


613,909 


64,037 


677,946 


635,795 


135 


Notus 


93,249 


4,920 


E 


3,056 


101,225 


9,169 


110,394 


148,023 


136 


Melba 


172,708 


0 




8,742 


181,450 


26,226 


207,676 


213,942 


137 


Parma 


304,370 


5,448 


E 


12,499 


322,317 


37,497 


359,814 


418,856 


139 


Vallivue 


1,021,037 


71 ,296 


C.E.T 


68,941 


1,161,274 


206,824 


1 ,368,098 


1,715,989 


148 


Grace 


$220,914 


$0 




$6,816 


$227,730 


$20,448 


$248,178 


268,572 



* T = Special Education Tuition Equivalency, C = District to Agency Contract, E = High incidence of Students with Emotional Disturbance 
** These small elementary districts do not operate special education programs. 
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